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Definition of Student Success
 
 Sheridan recognizes that Student Success is unique to each individual student. Our shared definition encompasses the following:
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Sheridan’s Definition of Student Success
 

 Sheridan recognizes that Student Success is unique to each individual student. Our shared definition encompasses the following:


1. Identifying or discovering career and personal goals and direction
· Good fit between student and field of study

2. The development of the whole person which includes intellectual, personal, and social development.
· Realized potential and talent
· Personal self discovery
· Learned personal responsibility
· A developed  ability to analytically, critically and reflectively learn and grow

3. An ignited passion for active learning

4. The mastering of skills and capabilities within the student’s chosen discipline
· Acquisition and application of knowledge
· Prepared to work and contribute to a chosen field

5. Experience a positive journey, filled with incremental milestones and successes
· A set of rewarding experiences that lead to success
· A sense of connectedness and belonging
· Good relationships with faculty, fellow students and staff
· Friendships and fun

6. Academic and professional achievement and a sense of personal accomplishment; effectively prepared for next steps beyond Sheridan
· Work in their chosen field
· Contribute to their field and occupation
· Further education and learning
· Civic responsibility:  Contributing member of society
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Sheridan Policy Statement

Sheridan College is committed to ensuring equal access and success of academically qualified persons with disabilities to all aspects of Sheridan community life.  The College recognizes its moral and legal obligations to be inclusive in its policies and procedures; and to provide barrier-free access to its facilities in order to safeguard against discrimination on the basis of disability.  The Canadian Charter of Rights and Freedoms (1982), Section 15 (1) states that:
		
Every individual is equal before and under the law and has the right to equal protection and equal benefit of the law without discrimination and, in particular, without discrimination based on race, national or ethnic origin, colour, religion, sex, age or mental or physical disability.

 The Ontario Human Rights Code guarantees every person:

Equal treatment with respect to services, goods and facilities without discrimination because of race, ancestry, place of origin, colour, ethnic origin, citizenship, creed, sex, sexual orientation, age, marital status, family status, or handicap.

Equal treatment means meeting the differentiated needs of individuals with disabilities so that they have the same opportunities to achieve results as other students.  Such treatment takes on different forms and may differ from the treatment of non-disabled students.

The term “disability” encompasses all types of disabilities as defined by the Ontario Human Rights Code (Revised Statues of Ontario: 1990, Chapter H.19; April 1994) and the Ontarians With Disabilities Act (Section 1.2; December 2001) and is inclusive of the following:

·  Any degree of physical disability, infirmity, malformation or disfigurement that is caused by bodily injury, birth defect or illness.  This includes diabetes mellitus, epilepsy, a brain injury, blindness or visual impediment, deafness or hearing loss, muteness or speech impediment.
· A condition of mental impairment or a developmental disability
· A learning disability, or a dysfunction in one or more of the processes involved in understanding or using symbols or spoken language
· A mental disorder, or
· An injury or disability for which benefits were claimed or received under the insurance plan established under the Workplace Safety and Insurance Act, 1997.

Though most disabilities are long term, Sheridan recognizes that there may be short-term medical or physical conditions that require accommodations.  Academic accommodations are designed to meet the particular needs of students with disabilities.  Therefore, they are assessed for, and provided on an individual basis, in a way that shows respect for student privacy, dignity and integration.  The provision of accommodations may involve change in the allocation of Sheridan’s resources, in teaching, or in evaluation procedures as they are designed to meet the particular needs of each student. 

In accordance with the Canadian Charter of Rights and Freedoms (1982), and the Ontario Human Rights Code (revised, 1990), Sheridan is committed to providing reasonable accommodations to students, to minimize the impact(s) of disabilities, without compromising the academic integrity of its courses or programs to the point of undue hardship.

What is considered undue hardship varies according to the circumstances of each case, but may include the following:

· Accommodation requests that would significantly alter essential course or program requirements
· A risk to public safety or a substantial risk of personal injury to the student with a disability
· Financial cost of an accommodation that would fundamentally diminish the operations of the College, a program or service. 

In order to access services and accommodations, all students with disabilities must self-identify their needs through Accessible Learning Services. This is the established and recognized process for Sheridan College.
	


















Philosophy Statement

Sheridan College adheres to the philosophy statement of the Ontario Colleges of Applied Arts and Technology, whereby, the College seeks to equalize access and opportunities that shape the educational experiences of students with disabilities, providing means for learning and the demonstration of competencies.  This philosophy is accomplished through direct assistance to students, encouragement of independence, and maintenance of an accessible environment so that students with disabilities may achieve their educational objectives. 

Accessible Learning Services determines, coordinates, and implements accommodations and services.  However, ensuring the needs of individual students with disabilities are met is a shared responsibility between the students and the College as a whole.  To that end, the following details student responsibilities, those of the Accessible Learning Services office, faculty responsibilities, and the responsibilities of Sheridan’s Administration.


Student Responsibilities

· Students will self-identify with Accessible Learning Services as soon as possible upon receiving acceptance to Sheridan.
· Students will provide appropriate documentation to validate their disabilities.  In the absence of proper documentation, students will be directed to the appropriate professionals to obtain the paperwork.
· Students will consult with Accessible Learning Services Advisors/Counsellors to determine what accommodation(s) they will require while at Sheridan.
· Students will inform instructors of their disabilities and required accommodations through discussion and distribution of the Letters of Accommodation (LOA) developed with the Accessible Learning Services Advisors/Counsellors.
· Students will be encouraged to advocate for themselves when addressing disability-related needs.  When issues arise that they are unable to resolve, assistance is available from Accessible Learning Services.
· Students with disabilities, like all students, will abide by Sheridan’s policies and academic regulations.  Students must familiarize themselves with the policies and regulations. 
· Students must adhere to Accessible Learning Services’ established testing accommodation procedures and other accommodation protocols.  It is the student’s responsibility to request accommodations and follow procedures as required.  They must inform Accessible Learning Services of any changes required or difficulties encountered in the process.
· To ensure continued support, students must re-identify themselves with Accessible Learning Services each semester while studying at Sheridan.




Accessible Learning Services Responsibilities

· Accessible Learning Services will determine student eligibility to receive accommodations and supports based on intake processes, procedures, and provided documentation.
· Accessible Learning Services will provide Letters of Accommodation (LOA) to faculty via secured web-link. All students will be equipped with one copy of the letter.  The letters will confirm that disabilities exist and provide recommendations on appropriate accommodations.
· Accessible Learning Services shall remain committed to providing assistance and support to registered students throughout their studies at Sheridan.
· Accessible Learning Services will direct students who require assessments and/or updated documentation to appropriate professionals. 
· Accessible Learning Services will keep confidential records on students accessing disability support services.  Should information need to be released to, or obtained from other service providers, Accessible Learning Services will ensure that students grant permission to do so, and sign the appropriate releases of information.
· Accessible Learning Services will provide and/or facilitate access to computers and other adaptive devices to assist students with disabilities.
· Accessible Learning Services will consult with faculty, staff and administration members on how to implement the authorized academic accommodations when required.
· Accessible Learning Services shall remain committed to providing support and resources to faculty, staff and administration, to assist them in working with students with disabilities.

Faculty and Staff Responsibilities

· Faculty will provide classrooms/learning environments that are harassment-free in nature, inclusive and nondiscriminatory for students with disabilities.
· Faculty and staff will cooperate with Accessible Learning Services in providing authorized academic accommodations and/or support services for students with disabilities in a fair and timely manner.  “Fair” is defined as giving every student what he or she needs to achieve success.
· Faculty will encourage students with disabilities to identify themselves privately to their instructors.  Faculty will protect student confidentiality by providing opportunities for students to discuss their disabilities during office hours.  Student confidentiality must be respected and no personal disability information will be disclosed unless written authorization is provided.
· Faculty will review Letters of Accommodation (LOA) with students and seek clarification from students or Accessible Learning Services as needed.  If there are concerns with respect to accommodations or arrangements that have been requested by students, faculty members are asked to discuss them with Accessible Learning Services.
· Faculty members are asked to ensure the timely delivery of tests to Accessible Learning Services and/or the Test Centre along with all necessary instructions and materials for proper administration.  Faculty will be responsible for retrieving tests unless Accessible Learning Services is notified of other arrangements.
· Faculty and staff will bring disability-related issues to the attention of Accessible Learning Services.

Administration’s Responsibilities

· Administrators will make copies of Sheridan’s Policy and Procedures Manual for Students with Disabilities available to all faculty and staff.
· Administrators will provide any necessary supports to faculty with students receiving academic accommodations.
· If an authorized accommodation is challenged, the school’s Dean or Associate Dean will ensure that the accommodation is provided until the matter is formally reviewed and resolved.
· Administrators will ensure that faculty and staff within their departments understand Sheridan’s commitment to assuring equality and nondiscrimination in relation to disabilities.
· When necessary, administrators and faculty will consult with Accessible Learning Services regarding disability-related accommodation issues in co-op placements, field placements and internships.
·  Administrators will endorse mutual respect between the areas they represent and Accessible Learning Services.














Ethical Guidelines for Accessible Learning Services Staff


These guidelines provide the basis on which services for students with disabilities can be provided by Accessible Learning providers in a sound and ethical manner.   The purposes of ethical guidelines are the following:

· To guide Accessible Learning Service providers on appropriate behaviour while conducting their professional activities
· To guide Accessible Learning Service providers on appropriate relationships to protect students with disabilities
· To identify the values and characteristics of an Accessible Learning Service professional
· To provide tools, aids and resources for members to use when making ethical decisions
· To guide the teaching and learning of professional ethics.


Four Ethical Beliefs and their Respective Values 

	1.  Respect the Dignity of Persons with Disabilities
	2.  Caring and Equitable Educational Practices
	3.  Continuous Professional Development

	4.  Building Disability Awareness

	1. General respect
2. Informed consent
3. Informed choices
4. Privacy 
5. Avoidance of conflicts of interest

	1. General caring
2. Self-awareness and self-care
3. Appropriate and individualized academic accommodations and services
4. Self-advocacy and      collaboration
5. Universal instructional practices
6. Assistive technology 
7. Appropriate diagnostic assessments
	1. Maintaining boundaries of competency
2. Continual updating of skills
	1. Institutional awareness and support
3. Positive and accepting attitudes towards persons with disabilities
4. Developing awareness and understanding of disabilities




1. Respect For The Dignity Of Persons With Disabilities

Accessible Learning Service providers respect the dignity, autonomy, self-determination and rights of all persons with whom they interact in a professional capacity. They avoid dishonesty, deception, bias, inaccuracy and conflicts of interest. There may be significant differences in the perspectives of students with disabilities, their faculty, college administrators, family members and/or guardians, and Accessible Learning Service providers. Self-knowledge, critical analysis and impartiality are essential in order to maintain trust and integrity in relationships.  

The innate worth of human beings is neither enhanced, nor reduced by ethnicity, religion, gender, marital status, sexual orientation, physical or mental abilities, age, socio-economic status, or any other preference or personal characteristic, condition, or status. Legal rights are defined in the Canadian Charter of Rights and Freedoms in terms of non-discrimination and equality.   Historically, those with disabilities were devalued and disrespected.  Accessible Learning Service providers are responsible for modeling respect for people in proactive ways that go beyond the minimum of non-discrimination.

Accessible Learning Service providers typically demonstrate respect through the following:

· An understanding of what is being said
· The use of language that the listener understands
· Support and advocacy for the legal rights of individuals with disabilities
· Care for the well-being of others
· Encouragement and promotion of choices
· Avoidance of  abuse or misuse of positions of power
· Avoidance of conflicts of interest
· Promotion and development of self-advocacy skills
· Recognition of the unique learning strengths and life experiences of all adult learners.
Accessible Learning Service providers have added responsibilities to promote and protect the rights of those less able to protect themselves. They strive to understand and respect differences and to avoid unintentional biases, while providing high quality, professional services.  Accessible Learning Service providers respect all students as adult learners, with unique learning strengths and life experiences.  They strive to assist the students in developing self-advocacy skills in order to become independent learners.  

Values of Ethical Belief

In demonstrating the belief of Respect for the Dignity of Persons with Disabilities, Accessible Learning Service providers will value:

1.1. General respect 
1.1.1. Demonstrate appropriate respect for the knowledge, insight, experience, and areas of expertise of students and co-workers.
1.1.2. Demonstrate respect, acceptance and a willingness to understand different cultural beliefs. 
1.2. Informed consent
1.2.1. Honour the rights of students with disabilities to give fully informed and specific consent to their participation in programming, and similarly, the right to withdraw that consent at any time.
1.3. Informed choices
1.3.1. Offer students with disabilities options to make informed choices regarding their use of appropriate accommodations and support services.
1.4. Privacy
1.4.1. Respect the rights to privacy and confidentiality of students with disabilities.  Keep individuals informed on any limitations to maintaining confidentiality of personal information. 
1.4.2. Ensure that, when using electronic communications (e.g.; telephone, fax, e-mail, web sites), ethical responsibilities, consent, privacy and confidentiality issues are addressed. 
1.5. Avoidance of conflicts of interest 
1.5.1. Avoid exploitive or dual relationships that could impair professional judgment or increase the risk of harm to others, such as, relationships that are sexual, close personal, financial, or business-based with students, employees, supervisees, and/or research assistants.
1.5.2. Avoid conflicts of interest for financial gain or other personal benefits that may exploit or interfere with the exercise of sound professional judgment and skills. Such conflicts of interest may include, but are not limited to, privately selling recommended products and services to students, which are otherwise readily available to them in the community.
1.5.3. Discontinue services and refer students if conflicts of interest arise that may compromise the ability to provide competent services.
1.5.4. Avoid acceptance of goods or services from students in return for professional services because such arrangements create potential conflicts, exploitation, and distortion of the professional relationships. 
1.5.5. Accessible Learning Services providers carry out their responsibilities in accordance with CCDI policy guidelines.  When certified, licensed, or affiliated with other professionals or organizations, they also comply with those professional bodies’ guidelines.


2.   Caring and Equitable Educational Practices

Accessible Learning Services providers actively demonstrate their concern for the welfare of all individuals, groups, and communities with whom they interact professionally. They are committed to the empowerment of people with disabilities so that they have equal access to post-secondary education and an improved quality of life. 

Accessible Learning Services providers are committed to developing the highest educational potential of students with disabilities, by assisting them in accessing appropriate academic accommodations and services. They respect all students as adult learners, with unique learning strengths and life experiences, and strive to assist them in becoming independent lifelong learners. Accessible Learning Service providers encourage the use of assistive technology and the practice of universal instruction within the institution.

Values of Ethical Belief

While demonstrating Caring and Equitable Educational Practices, Accessible Learning Services providers will value:

2.1. General caring 
2.1.1. Protect and promote the welfare of students with disabilities, research participants, colleagues, and others; avoid doing harm; and make reasonable efforts to correct harm that has been done.
2.1.2. Continually monitor accommodations and support service plans to ensure that they are effective in continuing to meet students’ needs; remembering that students have the right to make choices regarding their use of support services. 
2.1.3. Make referrals to qualified professionals within the college or external, community services, as needed.
2.2. Self-awareness and self-care
2.2.1. Evaluate experiences, attitudes, culture, beliefs, values, social context, individual differences, and stresses that may influence interactions with others, and integrate this awareness into all efforts to benefit and not to harm others.
2.2.2. Engage in healthy self-care activities that help to avoid conditions, such as, addictions, and burnout, which could result in impaired judgment and interfere with the ability to benefit and not to harm others.
2.2.3. Take measures to recognize professional and personal limitations, to balance one’s professional and personal life activities, and to prevent excessive stress and impairment.
2.2.4. Recognize on a continual basis, the need for collegial relationships, and provide a supportive working environment that encourages self-care and balance between personal and professional activities.
2.3. Appropriate and individualized academic accommodations and services
2.3.1. Create and maintain confidential files on all students; that include relevant information pertaining to eligibility and provision of services.
2.3.2. Retain files for ten years to meet the storage requirements of the various related professional associations (i.e. requirement to keep psychological files for 10 years).
2.3.3. Document the basis for accommodation decisions and recommendations, using the most current information from trained, certified professionals.
2.3.4. Maintain a case management system that houses careful and accurate student records.
2.3.5. Review documentation on a case-by-case basis to determine needs for accommodations and services in relation to each student’s academic program.
2.3.6. Provide appropriate accommodations for students with disabilities to ensure program accessibility without compromising the essential requirements of the course curriculum.
2.3.7. On a case-by-case basis, provide time-limited, provisional or interim accommodations upon receipt of current, clinical documentation.
2.4. Self-advocacy and collaboration
2.4.1. Work jointly with students with disabilities to enhance their coping skills and learning strategies to empower them to self-advocate. 
2.4.2. Work collaboratively with students to devise integrated, individualized accommodations and support services plans.  These partnerships will minimize the impacts of the students’ disabilities and maximize their performances while, at the same time, promoting independence. 
2.4.3. Work co-operatively with students, team members, faculty, other professional disciplines and community services as appropriate. Participate in the implementation of collaborative decisions unless they clearly violate confidentiality and/or other ethical principles. 

2.5. Universal instructional practices
2.5.1. Identify and use instructional and evaluation methods and technologies that are effective in meeting the individual needs of students with disabilities. 
2.5.2. Encourage the independence of students through the identification and use of academic accommodations, learning strategies and/or adaptive technologies, and by providing constructive feedback that will promote self-advocacy.
2.6. Assistive technology
2.6.1. Ensure that, in using computer and assistive technologies, that issues around competency, consent, confidentiality, and welfare of the student are adequately addressed.
In doing so, ensure that:
a) the student is intellectually and physically capable of comfortably using the computer application
b) the computer application and assistive technology are appropriate for the needs of the student
c) the student understands the purpose and operation of the computer applications and assistive technology
d) follow-up of student use of a computer application and assistive technology is provided, when possible, to correct any misconceptions, and to assess for subsequent needs.
2.7. Appropriate diagnostic assessments
2.7.1. Enlist the expertise of registered and qualified professionals to provide appropriate diagnostic assessments when required.
2.7.2. Recognize how socioeconomic, ethnic, disability, and cultural backgrounds may affect personal interpretations of test scores. 
3.  Continuous Professional Development

Continuous, professional development requires Accessible Learning Services providers to be honest, open, objective and accurate in all their professional activities. Accessible Learning Services providers are to engage in professional development activities that will promote currency in their knowledge and practice, and assist them in maintaining professional contacts.

Accessible Learning Services providers are committed to being competent in all their professional activities. Core competency areas include:  Interpersonal relationships; awareness of general assessment tools and methodologies; awareness of educational support services; personal counselling and behavioural interventions; conflict resolution; awareness of cultural diversity; self-advocacy training; support strategies for student transitions; professional consultation; ethics, and awareness of community and other agency resources.

Depending on the professional’s position and training, additional competencies may include:  Interpretation of standardized testing instruments; diagnosis and intervention of learning problems; preparation of individual learning plans; course development and instruction; educational/career planning; delivery of study skills workshops, and the determination of technological needs as they relate to education.

Competent professionals also have the necessary self-awareness of their own values, attitudes, experiences, and beliefs.  Accessible Learning Services providers reflect upon their own practices and take measures to engage in professional activities to further develop their competencies.

Values of Ethical Belief

In demonstrating the belief of Continuous Professional Development, Accessible Learning Services staff value the following:

3.1. Maintaining boundaries of competency 
3.1.1. Practice only within the boundaries of established competencies, based on such criteria as education, training, professional credentials and appropriate, professional experience.
3.2. Continual updating of skills 
3.2.1. Maintain knowledge of new developments and emerging areas of practice in Accessible Learning Services through activities such as: reading, courses, conferences, workshops, professional meetings, peer consultation, and other continuing education activities. 


4.  Building Disability Awareness

Accessible Learning Services providers have a specific mandate to contribute to the awareness of the needs of persons with disabilities in the post-secondary institution as a whole. Areas within the College may include the Residences, Physical Resources, faculty offices, and areas of academic support. Accessible Learning Services providers also actively aspire to influence community, provincial and federal regulations and policies affecting persons with disabilities.

Values of Ethical Belief

In demonstrating the belief of Building Disability Awareness, Accessible Learning Services providers will value the following:

4.1. Institutional awareness and support
4.1.1. Contribute to the understanding of people with disabilities, through a sharing of knowledge and professional development opportunities within the institution.
4.1.2. Assist newer staff within Accessible Learning Services in fully understanding the ethics, responsibilities, and competencies required within in their chosen field.
4.2. Positive and accepting attitudes towards persons with disabilities
4.2.1. Promote awareness of the need to create universally inclusive environments, which remove barriers to equal access to education, academic facilities, programs, policies and services.
4.2.2. When on school committees, act to promote choice, opportunity, elimination of discrimination and attitudinal barriers, and respect for the diversity of people, by addressing regulations affecting students with disabilities.

4.3. Developing awareness and understanding of disabilities
4.3.1. Participate in activities that promote awareness and understanding at the local community, provincial and federal levels to support persons with disabilities






















Documentation Policy

To receive accommodations, students must provide Accessible Learning Services with documentation from qualified professionals, validating their disabilities.  Acceptable documentation may be obtained from physicians, medical specialists, psychologists, psychiatrists, speech/language pathologists, case managers and/or other appropriate clinicians who have specific training, expertise, and experience in the diagnoses of conditions for which accommodations are requested.  

Acceptable documentation outlines:

· The nature of the disability with a specific diagnostic statement
· Provides a detailed explanation of the functional impact of the disability as it may pertain to the student’s pursuit of post- secondary education, and, when possible, provides explicit recommendations in relation to accommodation
· Should a student’s functional abilities alter significantly during his/her study period and require significant modifications in accommodation(s), the student will be requested to provide, at his/her own expense, updated documentation.
	
Access to Accommodations Related to Individual Education Plans 

An I.E.P. will provide students with some or interim access to accommodation options. An I.E.P. does not provide information related accommodations that might be required at a post-secondary level as this document has been prepared for students studying at the secondary level. 

As such at Sheridan we will require updated and additional documentation from a licensed practitioner that outlines accommodations required for the post-secondary level. This would normally take the form of a psycho-educational assessment completed within the last five years and/or other recent medical/documentation"















Documentation Guidelines for Specific Disabilities


Learning Disabilities 

Considerations for assessment referrals include:

Assessments may be full or partial depending on missing documentation criteria. 
A full assessment is required when existing documentation is out-of-date (completed five or more years prior to initial request of services, when the student was younger than 18 years of age) or when required by a specific licensing body.  Otherwise, any assessment completed after the age of 18 is considered current.
· A partial assessments is required when the current assessment is missing any of the following components:
· Diagnosis or diagnostic statement by an appropriately qualified member of the College of Psychologists,
· Recommendations applicable to the current academic setting,
· Important components related to new LDAO definition (i.e. missing data on thinking and reasoning abilities, psychological processing, and/or academic functioning), and/or
· Information about suspected processing deficits due to new testing instruments/practices.
Assessments can be prioritized based on urgency as described below:
· Priority:  High
· Potential need for "extended accommodations" i.e. math help sheets, crib sheets, open book exams, alternate format exams (multiple choice), reader or scribe
· Intake completed late in program and student requires accommodations for licensing exams
· Enrolled in program of short duration
· High risk of failure
· Priority:  Medium
· No formal assessment has ever been completed
· Faculty-made referral (and are willing to provide interim accommodations) and have verified student's academic potential
· Length of time on wait list (preferably no longer than six months)
· Priority:  Low
· Has an old assessment that needs to be updated 
· Currently, a low user of Accessible Learning Services
· Good academic performance with minimal accommodations

Level 1 Documentation (no diagnosis)
· Historical evidence of a learning disability including a Delta screener or IPRC/IEP or medical records
· Educational assessments which provide evidence of academic difficulties
· Partial reports which do not include a clear diagnosis 
· Services are temporary or interim at this level and based on demonstrated student need. An interim period is ideally one semester.
· Services are selected with student success in mind, based on the evidence of learning difficulties as supported by partial documentation.
· Recommended services to meet student needs include the following:
· Assessment (charged to BSWD if available)
· Content tutoring (through general student services)
· Learning Strategist, assistive technology training and lab access (including scanning textbooks)
· Note taking supports through photocopying/NCR copies of classmates notes 
· Common testing supports, supported by faculty (extra time, separate room, etc.)
· Reduced course load (no OSAP-reduced course load privileges).
· Caution:  The following services are not recommended as they require Accessible Learning Services to verify student disabilities:
· Bursary of Students with Disabilities (BSWD), for additional services and equipment purchases (specialized tutoring, computer, etc.),
· Alternate format textbooks from W. Ross MacDonald,
· Extended testing accommodations (reader, scribe, technology,  memory aids, word lists, etc.), and
· Memo to OSAP approving reduced course load (40-60%).


Level 2 Documentation (diagnosis, but needing update)
· Psychological assessments with diagnostic statements, in need of an update, either due to student age or incomplete data.
· Services are temporary or interim at this level and based on demonstrated student need. An interim period is ideally one semester.
· Eligible for full range of services. Consider Accommodation Process (Appendix 2) in determining appropriate accommodations.
· Recommended Services as required to meet student’s needs are as follows:
· Full assessment (charged to BSWD, if available)
· Content tutoring (through general student services)
· Learning Strategist
· Assistive technology training and lab access (including scanning textbooks)
· Note taking supports through photocopying/NCR copies of classmates notes or classroom notetaker
· Common testing accommodations (extra time, separate room, etc.)
· Bursary of Students with Disabilities (BSWD) for additional services and equipment purchases (specialized tutoring, computer, etc.)
· Alternate format textbooks from W. Ross MacDonald
· Extended testing accommodations (reader, scribe, technology, memory aids, word lists, etc.), and/or
· Reduced course load (OSAP reduced course load privileges)
· Caution:  In cases where a diagnostic assessment is questionable due to age or insufficient data, consider the following:
· Provide the student with a letter of understanding stating that, should the current assessment not support the diagnosis, his/her interim services will be adjusted.
· Accessible Learning Services should be cautious about purchasing equipment through the BSWD when academic functioning data is out-of-date.


Level 3 Documentation

· Current and full psychological assessments, which meet all diagnostic and documentation criteria.
· Services are permanent at this level and based on student’s demonstrated need. 
· Eligible for full range of services. Consider Accommodation Process (Appendix 2) in determining appropriate accommodations.
· Recommended services required to meet student’s needs are as follows:
· Content tutoring (usually available through general student services),
· Learning Strategist,
· Assistive technology training and lab access (including scanning textbooks),
· Note taking supports through photocopying/NCR copies of classmates notes or classroom note taker,
· Common testing accommodations (extra time, separate room, etc.),
· Bursary of Students with Disabilities (BSWD) for additional services and equipment purchases,
· Alternate format textbooks from W. Ross MacDonald,
· Extended testing accommodations (reader, scribe, technology, memory aids, word lists, etc.),
· Reduced course load (OSAP reduced course load privileges),
· Testing accommodations for provincial licensing bodies, and
· ESF services.

Response to Alternative Diagnosis: (Learning Disability is not diagnosed using the LDAO criteria) 

Qualified staff within Accessible Learning Services will determine the level of disability in relation to the student’s program, on a case-by-case basis.  A disorder may be diagnosed.  However, the concern will be on whether or not it is disabling. For example, if a student enrolled in a social service program (which does not require mathematics) is diagnosed with a math disorder, there may be no accommodation requirements.  Other points to consider include the following:
· When other disabling learning disorders are diagnosed, which do not meet the LDAO criteria, Accessible Learning Services will accommodate as appropriate. (See Appendix 2) 
· According to current ESF institutional agreements, without a diagnosis of a Learning Disability meeting LDAO criteria, students are not eligible for services funded by ESF. However, required services may be funded by alternative sources. 
· When contracting external assessment services, Accessible Learning Services should clarify post-secondary documentation requirements.  They may provide psychological practitioners with copies of background information, documentation and diagnostic criteria (see Appendix 4) and request that practitioners utilize the LDAO criteria when diagnosing learning disabilities.
· When a provided diagnosis is based on DSM-IV criteria, qualified staff from Accessible Learning Services should review the report utilizing documentation and diagnostic criteria checklists (see Appendix 1 and 3) to determine whether appropriate LDAO criteria are met. When in doubt, partial assessments can be requested to compensate for missing documentation components.
· When a partial assessment is required, it is the clinician’s decision as to which components are most appropriate in the supplementary assessment. 

Mental Health Disability/Disorders

Students with mental health disabilities such as depressive disorders, bipolar disorders and/or other psychiatric and/or emotional disabilities must provide documentation from psychiatrist, physicians and/or registered psychologists with a clinical designation.  The documentation must include the following:
· A clear statement of the disability with a summary of present symptoms, along with the DSM-IV-TR diagnosis (if applicable), and plans for ongoing support and monitoring
· Medical information relating to the effect of the disability on the student’s ability to meet the demands of his/her academic program
· Medications prescribed and the way in which they (or other treatment(s)) may impact student performance.
· A specific request for accommodations (i.e. flexibility in exam scheduling, alternative location for tests and exams), with accompanying rationale.  A link must be established between the requested accommodations and the functional limitations of the student in an academic setting.
· If other disabling conditions are indicated (i.e. learning disability, attention deficit disorder), additional documentation by an appropriate professional is required.  

Medical Disabilities

Documentation on a medical condition must be obtained from a physician, case manager, or the Workers’ Safety Insurance Board.  It must include a clear statement of the diagnosis and a summary of present symptoms, as well as an indication as to whether the disability is temporary or permanent and on-going.  Disabilities that are sporadic or degenerative may require more frequent updates of documentation.  In addition, documentation should include the following:
· A treatment plan and whether or not the disability will need to be reassessed (with a specified date for reassessment if possible)
· Medical information relating to the current effect(s) of the disability on the student’s ability to meet the demands of post-secondary education, including the possible way(s) in which medication(s) or treatments(s) may affect his/her performance
· Recommended accommodations (i.e. extended time for tests and assignments, consideration for absences due to medical condition).


Acquired Brain Injury/Neurological Disabilities

Documentation for an acquired brain injury and/or a neurological disorder (i.e. epilepsy) must be obtained from a neurologist, neuropsychologist, registered psychologist with clinical designation, a psychiatrist, or a physician.  Documentation must include a clear statement of the disability, along with the DSM-IV-TR diagnosis (if applicable) and a summary of present symptoms.  In addition, the following must be included:
· Medical information, relating to the effect of the disability on the student’s ability to meet the demands of post-secondary education
· The way in which medication and/or other treatment may affect performance
· A psycho educational assessment if there is evidence of cognitive impairment
· Recommended accommodations (i.e. note taker, extra time for tests and assignments).


Attention Deficit/Hyperactivity Disorder

Documentation supporting the diagnosis of attention deficit/hyperactivity must be obtained from a psychiatrist, a physician with specialized training, or a registered psychologist with clinical designation.  The documentation must include the following: 
· A specific diagnosis of ADD/ADHD based on the DSM-IV diagnostic criteria.  It must specify what symptoms are present.
· Medications prescribed and the way in which the disability and treatment may impact student performance
· If there is evidence of co-morbidity, i.e. the existence of a learning disability, the supporting documentation as per the established criteria will be required.

   
Blind/Visual Impairments

Students requesting accommodations for blindness or low vision must provide up-to-date documentation from an ophthalmologist.  The documentation must include the following:
· The amount of residual vision present (visual acuity, color vision deficits) and whether the disability is stable, progressive or fluctuating
· The impact of the impairment on the student’s functioning in a post-secondary environment
· Narrative or descriptive text providing both quantitative and qualitative information about the student’s abilities that might be helpful in understanding the student’s profile including functional limitation, the use of corrective lenses and ongoing visual therapy if appropriate
· Recommended accommodations (i.e. the need for brailed or alternative to print materials, the need for large print, assistive technology or special lighting).


Deaf/Hard of Hearing

Students who are deaf and/or hard of hearing must provide documentation from a certified audiologist.  Documentation must include the following:
· A current audiogram and summary of assessment procedures and evaluation instruments used to make the diagnosis
· A narrative summary of evaluation results if appropriate
· A statement of the amount of hearing loss/ hearing acuity, and whether the disability is stable, progressive or fluctuating
· A statement of the impact of the impairment on the student’s functioning in a post-secondary environment
· Recommended accommodations (i.e. sign language interpreters, computerized note taker, assistive listening devices, use of hearing aids)

Autism/ Autism Spectrum Disorder
Autism is a characterized by impaired social interaction and repetitive behavior. Documentation supporting the diagnosis of autism obtained from a psychiatrist, a physician with specialized training, or a registered psychologist with clinical designation. Some recommended accommodations may include:
· Extended test or alternative testing supports
· Access Quiet Environment
· Access to specialized counselling and learning supports 
 
Mild Intellectual Disability/Borderline Intellectual Disabilities

Students entering college with identifications of Mild Intellectual Disability have IQ’s between 70-79 (2nd to 8th percentile) these students may also have been referred to as having Borderline Intellectual Functioning or being a slow learner. Such students are eligible for accommodations. Documentation must be obtained from a registered psychologist with clinical designation, a psychiatrist, or a physician

· Student must present a historical evidence of a MID or Borderline Intellectual functioning  including a IPRC/IEP, psycho-educational assessment and /or associated  medical records
· Educational assessments which provide evidence of academic difficulties
· Partial reports which do not include a clear diagnosis 
· Assessment (charged to BSWD if available)
· Content tutoring (through general student services)
· Learning Strategist, assistive technology training and lab access (including scanning textbooks)
· Note taking supports through photocopying/NCR copies of classmates notes 
· Common testing supports, supported by faculty (extra time, separate room, etc.)


















Services and Accommodations

In compliance with Sheridan’s Policy for Students with Disabilities and federal and provincial legislation, students may be eligible for one or more of the following services and/or accommodations arranged through Accessible Learning Services:
· Disability-related counselling and advising
· Interpreter services, including manual and oral interpreting
· Readers and reading technologies such as taped texts, scanners, screen readers
· Test accommodations including oral testing, clarification, alternative location
· Transcription services including large print materials, Braille, electronic text
· Note takers
· Referrals to internal and external services including appropriate referrals for psycho-educational assessments and documentation updates
· Access to adaptive technology
· Learning strategies assistance 
· Supplemental specialized orientation to acquaint students with the campus environment
· Referral to funding sources to assist with covering the costs of disability-related supports and services that are required for educational purposes

Provision of transportation and personal attendant care is not the responsibility of the College. Accessible Learning Services will provide information on how students can access these services.

Academic accommodations may include adaptations in the way specific courses are delivered, the use of assistive devices and support services.  Though the Accessible Learning Services Advisor/Counsellor, in consultation with the student, determines the devices and services, the College has the right to select specific adaptive equipment and support services that will be provided as long as they are reasonable and effective.












Guidelines for Specific Accommodations

Quiet Rooms

Accessible Learning Services will work with other departments within the College to arrange for quiet space for students who have functional needs for it on the basis of their disability.  It is the functional limitation, not the existence of a particular disability that determines eligibility.  Every attempt will be made to provide quiet space in cases of the following:
· The student’s documentation indicates that quiet space is a recommended accommodation, i.e. the student has difficulties with concentration or distractibility because of a learning disability or mental health disability
· They use equipment or require accommodations that will be distracting to other students
· There are issues of physical accessibility with respect to general testing/study areas.

Course Substitution/Program Modifications

In exceptional circumstances, modifications in academic requirements, substitutions of courses or diploma/certificate requirements may be made.  These decisions are made in consultation with the student, the Accessible Learning Services Advisor/Counselor, the Academic Program Coordinator, Academic Advisor and/or Administrator.  If Sheridan demonstrates that the requested modifications alter essential elements of the course or program, those modifications or substitutions will not be made.  An example of a modification might include an alternative to oral presentations.

The nature and severity of a documented, specific learning disability may preclude learning in some subject areas, even with reasonable accommodations.  Sheridan may consider the substitution of specific courses as an accommodation when the changed course is not an essential prerequisite to other components of the program.  Each case will be considered on an individual basis, in discussion with the Program Coordinator and the appropriate Dean and Associate Dean of the student’s School.  The student must provide evidence of previous documented difficulties in the course (i.e. high school history) as well as current, relevant, comprehensive documentation and assessment from a certified professional.


Note Takers

[bookmark: _GoBack]In initial intake interviews with students, the Accessible Learning Services Advisor/Counselor determines whether students require note takers.   If it is determined that a student does, he/she has option of identifying his/her own note taker.  Students must provide the name of their chosen note takers to Accessible Learning Services.  Accessible Learning Services will then review their notes to ensure acceptable quality.  
	
Other students with disabilities may require assistance from their instructors in identifying note takers.  An individual student may approach his/her instructor for this assistance directly, or Accessible Learning Services will approach the faculty member, asking that they make an announcement in-class, requesting note taking.  Individuals who come forward to assist in note taking are referred to Accessible Learning Services.  Instructors must keep the names of those students requesting note taking confidential.  Once a note taker is identified, Accessible Learning Services will notify the requesting student, asking if he/she wishes for their identity to remain confidential. If so, arrangements will be made for the student to pick notes up in Accessible Learning Services.  If the student is comfortable with meeting the note taker, the student and note taker will decide how notes will be shared.  Accessible Learning Services will provide photocopier access and/or note taking paper.  Students with disabilities are encouraged to continue to take their own notes unless their disability restricts them from doing so.  

If, by the end of the second week of classes, a note taker is not identified, the student must notify Accessible Learning Services to discuss other arrangements.  Note takers are provided as necessary academic accommodations and are not considered substitutions for full class participation.  Attendance of class on a regular basis is expected.  Failure to attend regularly may result in discontinuation of services.  Note taker assistance is provided for individual students.  Notes or services are not to be shared with other individuals unless there is prior approval of Accessible Learning Services.

Testing Accommodations 

Eligibility for testing accommodations is determined through Accessible Learning Services, based on documentation provided by students.  Testing includes quizzes and examinations taken in conjunction with an academic class during the academic year.  Student Letters of Accommodation (LOA) detail the type of testing accommodation that is recommended for individual students.

Students are responsible for meeting with professors to discuss exam accommodations at the beginning of each term. If instructors can accommodate students within their regular classrooms by providing extra time and clarification, students are advised to write their tests with their classes. Students, who require accommodations within Accessible Learning Services or the Test Centre, must pick up testing envelopes from Accessible Learning Services no later than seven working days prior to their test dates. They must deliver the testing envelopes to their instructors.  Instructors then deliver the tests to the Accessible Learning Services.  Students are responsible for following up with instructors, to ensure that the tests are delivered and that any special instructions from the instructor are with the tests.  

Whenever possible, students write tests during regular class time with adjustments made to accommodate extra time.  Should a student request an alternative time or miss a test, the student must obtain approval from his/her course instructor on writing the test at an alternate time.  Approval cannot be provided by Accessible Learning Services.

Test accommodations, determined on a case-by-case basis, may include the following:
· Extended time to complete tests, exams and quizzes
· Alternative environment separate from the class to reduce distractions
· Access to specialized software/hardware such as a computer, spellchecker
· Readers and scribes
· Alternate tests formats such as oral or taped tests.

Students must familiarize themselves with the Guidelines for Testing Accommodations established by Accessible Learning Services.  Adherence to these guidelines is essential.  Failure to comply may result in changes to accommodations.


Taped and/or Alternate Format Textbooks

Eligibility for taped and/or alternate format textbooks is determined on an individual basis.  A student must exhibit a substantial visual or learning disability in order to receive this accommodation.  Provision of taped and alternative format textbooks is dependent upon early identification of a need, early identification of materials required, and availability of materials. In addition, students are required to complete textbook request forms through Accessible Learning Services.  


Accessing Enhanced Services for Students with Specific Learning Disabilities

Students with specific learning disabilities wishing to access services available through the Enhanced Services Fund must identify with Accessible Learning Services.  Students must provide recent psycho educational assessments.  The psycho educational assessments must meet the criteria outlined under the documentation guidelines for learning disabilities.  They must confirm the diagnoses of specific learning disabilities.  The documentation will be reviewed by an Accessible Learning Services Advisor/Counsellor and, if criteria are met, referrals will be made.

Services under the Enhanced Services Fund include support from a learning strategist and/or an assistive technologist.  They will provide students with additional tools (i.e. learning strategies, reading software) to support their learning and enhance their academic success.




General Guidelines

Class Attendance 

As class attendance may be integral to the learning process, faculty and individual schools set policies.  In some cases, participation is fundamental to the learning outcomes for a course as students may be required to interact with others in the class or participate in group projects.  In other instances, faculty may determine that students can master course content despite some or many absences.  Faculty may decide that students do not need to attend classes at all (i.e. on-line courses), but this is rarely the case.  

Faculty also set policies with respect to make-up work and missed quizzes, tests and exams.  Based on documentation provided by the student, Accessible Learning Services may be able to address the legitimacy of some absences; however, a student may be required to provide a doctor’s note upon the request of an instructor.  Should students anticipate that attendance could be problematic for disability-related reasons, it is recommended that they meet with faculty in order to initiate discussions of attendance and make-up policies and procedures. Students are to consult course syllabi for information on specific attendance requirements.


Academic/Non/Academic Complaint Process 

Sheridan College is committed to providing a set of due process protocols to resolve differences between and among members of the Sheridan Community.  All students are to familiarize themselves with the policies and procedures as outlined in the Sheridan Student Handbook.

A student with a disability who believes that accommodations are not being appropriately provided or feels otherwise discriminated against, is to notify the Accessible Learning Services Advisor/Counsellor. Upon assessing the situation, the Accessible Learning Services Advisor/Counsellor will recommend a possible means for resolving the situation.  In some cases it may be necessary for the Accessible Learning Services Advisor/Counsellor to intervene on the student’s behalf with faculty and/or administration or to refer the student to Sheridan’s Human Rights and Equity Services.


Accessibility 

Sheridan strives to become a barrier-free environment with policies that are inclusive, with improved access to programs, premises, facilities, and services so that all participants within the community will benefit, as will other communities at large.


Confidentiality and Record Keeping

Accessible Learning Services of Sheridan College is charged with the responsibility of collecting and holding the documentation for students with disabilities.  A confidential file is maintained on each student and includes intake information, documentation of the disability, a record of contact and action taken, as well as appropriate information releases.  When students register with Accessible Learning Services they are asked to sign consent form in accordance with the Freedom of Information and Protection of Privacy Act to allow release of information, as appropriate, regarding their accommodations.  This means that information will be shared with instructors, program coordinators and associate deans within the institution on an educational need-to-know basis only. Apart from the Letter of Accommodation, a student is not required to release any other information about the disability unless the student so chooses.  Information can only be released where there are compelling reasons.  Unless there is a threat to an individual’s safety and/or an emergency situation, consent of the student will be requested prior to releasing documentation to a third party. Confidentiality is not maintained in the case of child abuse, suicidal or homicidal intent.

Information may also be released with the student’s permission on a need to know basis under the following circumstances:
· Concerns for the student’s health
· Financial Aid considerations
· Non-Academic/ Academic complaint procedures
· Requests for a course substitution
· Other accommodations specific to the student’s needs

Students, over sixteen, wishing information released to parents with respect to their grades and academic accommodations must provide consent in writing. Accessible Learning Services will not be able to consult with parents unless written consent of the student is provided.


File Maintenance

Student files are held for a period of five years, after which time, files are shredded.


 Accessing Financial Assistance

Students with disabilities are asked to apply for the Ontario Student Assistance Program (OSAP) as once eligibility is determined, a student may be able to apply for the Bursary for Students with Disabilities (BSWD).  The BSWD can be used to pay for the following accommodations:
· Educational assistants
· Language interpreters (oral and sign)
· Computerized note takers
· Learning disabilities assessment
· Technical aids/equipment (e.g. Brailler, audio cassette recorders, talking calculators)
· Tutoring
· Readers
· Vision/hearing/learning aids
· Computers and software
· Specialized chairs
· Counselling

The Bursary for Students with Disabilities is completed in conjunction with the Accessible Learning Services Advisor/Counsellor as he/she must verify student disabilities and the education-related costs.  The Accessible Learning Services Advisor/Counsellor will advise students of other assistance available to cover disability- related expenses.  In addition, students with disabilities are asked to speak with the Financial Aid Office to determine eligibility for other scholarships, bursaries and awards.

































Accessing Accessible Learning Services

New Students

The Presidents’ Task Force Report for College Services to Special Needs Students (December, 1986) specifies that the onus is on the student to self-identify in order to access appropriate services. New students are encouraged to self-identify with Accessible Learning Services immediately upon receiving acceptance to the College.  The accepted and recognized procedure for accessing disability support services at Sheridan is through Accessible Learning Services.   Delays in notifying Accessible Learning Services may result in accommodation requests not being processed in time for the semester in which the accommodation is being sought.

Upon acceptance to Sheridan, full-time/part-time post secondary students are invited to attend an Accessible Learning Services Transition Session. Students are required to bring valid documentation regarding their disabilities to the session.  Following the Transition Session, individual follow-up appointments are made with the Accessible Learning Services Advisor/Counsellor.  Upon reviewing the documentation the Accessible Learning Services Advisor/Counsellor, in consultation with the students, will develop Letters of Accommodation (LOA).  Letters of Accommodation outline appropriate accommodations that students require based on the functional impacts of their disabilities and their programs of study. Accessible Learning Services will distribute LOA’s to faculty through secured web-link. Students will also be expected to meet with their professors and discuss with them their accommodations as they relate to specific courses.  Students are not required to disclose any further information regarding their disabilities, apart from that which has been agreed to on the Letters of Accommodation The decision to disclose further information is at the discretion of the students.

Non-post-secondary students, including those in Continuing Education, Apprenticeship Training, Academic Upgrading and English as a Second Language, are required to schedule appointments with the Accessible Learning Services Advisor/Counsellor.  Students are required to bring valid documentation to their appointments so that the Letters of Accommodation can be developed.  Students are responsible speaking with their faculty members related to their accommodations 
	

Returning Students  

Students who have previously identified with Accessible Learning Services and require on-going accommodations must re-identify each semester within the first two to three weeks of classes.  The student’s Letter of Accommodation (LOA) will be reviewed with the Accessible Learning Services Advisor/Counsellor to ensure the appropriateness of accommodations.  	


Existing Students

Existing students not previously identified, who become disabled either permanently or temporarily, or experience a significant health status should contact Accessible Learning Services to set-up an intake interview with an Advisor/Counsellor as soon as possible.  Students must provide documentation at the time of the intake interview to facilitate the provision of appropriate accommodations and/or services. Supports will not be provided retroactively. 


Pre-admission Support

Applicants requiring accommodations for pre-admissions assessment are to contact Accessible Learning Services.  Upon the provision of suitable documentation, accommodations will be provided to support students in the application process.
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APPENDIX 1


Documentation Criteria Checklist:


	Relevant background information

	

	Statement of the validity of the present assessment

	

	Behavioural observations during assessment

	

	Description of individuals strengths and needs based on formal test results (thinking and reasoning and academic achievement)

	

	Documented evidence of the cause of the learning difficulties (psychological processing deficits)

	

	Indicates how the observed pattern of both abilities and achievement demonstrates the presence of a specific learning disability 
	

	A clear diagnostic statement that the individual has a Learning Disability.

	

	A description of the specific impact of the disability on activities of daily living (including academic skills development).

	

	Recommendations specifically linked to processing strengths and deficits

	

	Signature by an appropriately qualified member of the College of Psychologists and/or the College of Physicians and Surgeons 

	





APPENDIX 2

	
Accommodation Process:

The following criteria will need to be considered in the process of determining the appropriate accommodations for students disabilities:

1. The documentation should provide evidence that there is a disabling condition.

2. There should be evidence that the disabling condition creates a significant functional limitation on the student’s ability to meet the requirements of their academic program.

3. An appropriate accommodation should minimize the impact of the disabling condition while maintaining academic integrity.





APPENDIX 3

Diagnostic Criteria Checklist:  (to be used by qualified staff and consultants)

	A. A non-random, clinically significant discrepancy* between one or more of the specific psychological processes related to learning (phonological processing; memory and attention; processing speed; language processing; perceptual-motor processing; visual-spatial processing; executive functions) and otherwise average abilities essential for thinking and reasoning. 

	

	B. Academic achievement that is unexpectedly low relative to the individual’s thinking and reasoning abilities OR academic achievement that is within expected levels, but is sustainable only by extremely high levels of effort and support.
	

	C. Evidence that learning difficulties are logically related to observed deficits in specific psychological processes. 

	

	D. Evidence that learning difficulties cannot primarily be accounted for by:

· other conditions, such as global developmental delay, primary sensory deficits (e.g., visual or hearing impairments), or other physical difficulties,
· environmental factors, such as deprivation, abuse, inadequate or inappropriate instruction, socio-economic status, or lack of motivation, 
· cultural or linguistic diversity., and/or
· any other co-existing condition such as Developmental Coordination Disorder, Attention Deficit Hyperactivity Disorder or anxiety. 

	



Note: Learning disabilities may co-exist with many conditions, including attentional, behavioural and emotional disorders, sensory impairments or other medical conditions.


APPENDIX 4

Background Information for Psychological Service Providers:

Learning Disability Association of Ontario: Recommended Practices For Assessment, Diagnosis and Documentation of Learning Disabilities - Supporting Document
http://www.ldao.ca/resources/education/pei/assessment/supporting.php


Learning Disability Association of Ontario: Definition of Learning Disabilities and Recommended Practices For Assessment, Diagnosis and Documentation of Learning Disabilities
http://www.ldao.ca/resources/education/pei/assessment/index.php


Learning Opportunities Task Force: Recommended Practices for Assessment, Diagnosis, and Documentation of Learning Disabilities
http://lotf.ca/english/about/reports/2Assessment.pdf
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